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1t was through this reprecentation that members of AETS (along with other
professional organlzations) informed the AACTE Hvaluative Criteria Committee
that ARTS believed it hed an important role to play in developing standards
to be used in the evaluation of programs at institutions responsible for the
preparation of sclence teachers. Some three years ago, a questionnaire.was
sent to a vandom sample of twenty members of AETS seeking advise as input to
thé AACTE Rvaluative Cyiteria Committee. The response from the AETS menbers
was 100 percent. Apﬂ one of the points of agreement was that AETS, the
professional organization concerned with science teacher education, wanted

to have much to say about the approval or rejection of college programs
designed to prepare sclence teachers. AE&S wag pot alone. A number of other
professional organizations had similsy concern. Ixamples of organizations
requesting this type of professional involvement in the accredidation process
vere, the Council for Bxceptional Children, the National Councll of Teachews
of EngliSh, the Philosophy of Education Society, and the American Library
Assoclation.

Because of the concern by a number of professional organizations the
Evaluative Criteria Committee bullt into its racommeqded revised‘standérds
for teachar education an opportunity for aollegés and universities to ufilize
"guldelines" developed by the various learnad professional societies and
professional organjzations. Note-for example a quotation {related to the
evaluation of "Curricula of Basic Programs') taken from the finel draft of

the 1969 Recomranded Standards for Teacher E

ducation.

National leawned societies and professionsl associations with
special interest in curricula for tha preparation of teachers

have significant contributions to make to the improvement of

teacher education programs. On the basis of extensive study and
vesearch, some of these organizations have developed guideiines

for the preparation of teachars. It is expected that an institution
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will work out the rationale for ite variocus teacher cducation
curricula with due counsideration given to such guidelines ape
propriate to the elemenus in the professional studies component,
Due consideration means that the institution is acquainted with
these guidelines and has critically examined them in relation to
developing the teacher educatlon curvicila offered.

Standard: In planning and developing curricula for teacler educa~
tion, the institution gives due consideration to guildaelines for

teacher preparation developed by national learned societies and ]
professlonal associations,™

)
Also note a quotation from the section of the 8tandards '"Curricula
for Advanced Programs." é
National learned societles and professional assoclations with E
special interest in curricula for the preparation of school persomnel ;
have significant contributions to make to the improvement of advanced ;
programs., On the basis of extensive study and research, some of 1
these organizations have developed guidelines for the advanced prepara- i
tion of teachers and other professional school personnel. It I8 ex- ]
pected that an institution will work out the rationale for its advanced 1
curticula with due consideration given to such guidelinee appropriaste |
to the respective advanced programs offered. Due consideration means 1
that the institution is acquaintcd with these guidelines and has i
examined them cwitically in wxelation to developing lts advanced cur- g
ricula. ,
Guldelines for Science Teacher Education f
During the development of the new Standards AETE, under the direction of §
Wayne Taylor, was preparing its own guid@lines3 for the professional component '
. ' . -, - N
of science teacher education. These were unveiled about a year and a half ago.
And of course the American Association for the Advancement of Sclence (AAAS) ?
in céoperation with the Natlonal Agsociation of State Directors for Teacher
Education and Certificatlion (NASDTEC), nearly ten years ago, published 1
guidelines foi the science content component of preservice programs in ]
sclence teacher education.® These guidelines prasently are under revision. ]
AOTE's Guidelines to Guidelines
But what of the many professional flelds related to teacher education ]

programs for which guidelines are not available? And how effectively can 3




Cdnvolvement occurs. And only through extensive membership participation can

teacher education institutions utilize available’ guidelines; especially in f

relation to the new NCATE Standards?

The AOTE Advisory Committee, avare of the difficultics impliclit in thesa
questions appointed a task force to prepare a document designed to aid profes-

sional societies considering the development of guidelines. This AOTE

document, a service to its membership, takesthe form of the booklet Developing |
Guidelines in Teecher Education The Role of Professional Associations and Leerned !
Socletics in the Process of Accreditation in Teacher Eﬂucatiom.5 The booklet f

was distributed to all members of AOTE and to non member societles that

indicated an interest im the project. Representatives of 35 professional

societies® attended o conference, sponsored by AOTE, concerned with the |

speclal nezds of professional groups. Thaa@'neéds sexved as input to the

AOTE task foree that prepared the Developing Guidelines in Teacher Education

booklet.,

What‘suggeations does the Guide to Guidelines give to each professional
group about to embark on a project of preparing guidelines for teacher edu-~
cation programs? Three sections of the gufde respond to thls question: the
"Development of Guidelines" sectlon; the "Pormat, Terminology, and Substanca"
section; and the section ou "Special Interests and General Concerns." In fhe
"Development of Guidelines" section each professional organization is refewred
to the new NCATE Standards; to the need for collecting a variety of relevant
material from journals, yearbooks, aﬁd to the need to consider pollicy state«
ments of the organization. The identification and statement of issues is

referred to as the heart of the developmental procedure. "Tor here membership

issues be clearly resolved and setisfaction reasonably assured." T Also, in

this section the suggestion 1a wade that an organizarion call a confervence of
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representative membership to present position papers on previously defined
issues. If funds are not avallable for this activity it is suggested that
the national convention time cleﬂ be directed toward thie part of the gulde~
lines development process, And finally it is suggested that when tentative
guidelines are developed these should be zeacted to by the membership,

revisions should result from these reactions, and then some form of exploratory

application of the guidelines should take place, if possible involving several
differing programs. "Both the practical conegequences and the clarity of cowm~
munication will be tested in such a trial use." 8

As fipal steps (the final draft of the guidelines,at least a thixd dreft)
the organization must accept them by “appropriate organizational means.'" Yet,

hopefully, the developed guidaelines will remain under continuing study and

revision. "A reciprocal relationship between standayds (NCATE) and guidelines
(developad by organizations) as each responds to new elrcumstances and new
knowledge can only result in greater usefulness and greater influence for

both." 9
Ore paragraph from the section on "Format Terminology and Substance"
appears to be particularly cogent to the purpose of this report:

In developing guidelines to supplement the provesed standaxds
organizations will need to make decisions concerning relative
emphasls on proceses or product, resources for, or commitment to
teacher education in inmstitutional programs. The need to devise
means for assessing the quality of the teachers and other school
personnel prercred Ly institutional progrems challenges professional
organizations to special efforts in this avea., Clearly such means : :
are not now well developed and reseaxrch which would lead to the de- ]
velopment of evaluative instruments and procedures must be increased.
The guidelines of professional assoclations will need to recognize

. hoth thae importance of evaluativa groceduras and tha lack of ef~
fective means at the present ¢ {me., 10

Dut the final section; "Special Interests and General Concerns” s of

guch great importance to our considerations here that 1t 1ls most appropriate b

to quote this section in its entirety.
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Education, and the AETS Guldelines. But before these can bo related in a

-G

Thg role of the professional organizations and ledrned socicties
in setting standards for the preparation of teachers is not easily
resolved. It was, infact, a major issue consldered at length by . 3
AACTE's Bvalustive Cviteria Study Committee. The present provisions |
for indirect porticipation of the interested organizations in the

acereditation process through consideration of organizational guide~

lines are not universally regarded as an ideal solution to the problem.

It has been suld that any attempt to incorpurate the recommendations

of all organizations in a single program would result in a program of

teacher preparation which would require at least ten years to complete.

In other wonds, the specialized requivements of the various profua-

sional groups may be 8o comprehensive and complex that they cannot

be seriously considered in any practical assessment of progiam,

Distasteful as it may seem, this quite cynilcal statement is not come

Pletely unjustified. Standards and guidelines developed by various

professional organizations are not always compatible; major incon-

sistencies and discontinuities do appear; attempies to satisfy all

recommendations within a single teacher preparation program might ]
well lead to frustration; and organizational structures for re- ]
selving potential confiicts and developing compatible aystems do not
exist.

If the procedures for the vse of organizational guldelines to
supploment accreditation standavrds are to fulfill thelr stated purpose,
the organizations concerned mugt do more than dovelop excellent
statement.s of guidelines for thelr own fields. They must, in
addition, devise ways of working with other organizations to develop
racommendations which can be implemented simultaneously, which pro- ;
vide balance and flexibility in the progrem for preparation of ]
teachers and which ate respectad and considered by all groups be-
cause they provide for the legitimate interests of each.

From the above quotations the reader obtains the flavor of the AOTR
booklet, and the reader senscs the urgency, the semsitivity, and the

wiked feolings for the entire evaluation process.

-

Unlque Teatures of the NCATE Standards

We now have before us three documents to relate in considering some _ |

reasonable recommendations for action by AETS: (1) the Recommended Standards

for NCATE evaluation, (2) the AOTE booklet: Developing Guidelines in Teacher

meaningful way it is useful first to consider in some detall additional

features of the new NCATE Standards.

The question awises why should there be a gystem of national accreditation?




The introduction to the Standarde answer this question in the following way.iz

National accreditation of teacher education serves four major purposes:

1. To assnre the publilec that particulav imstitutions ...,
offer progrvams for the preparatlion of teachers and othex
professional school personnel that meet natioral standards
of quality,

2, To ensure that children and youth are sexved by well
prepared school personnel,

.

To advance the teaching profession through the luprove-
ment of prepavation programs.

4., To provide a practical basis for reelprocity among the
states in cevtifying professional school personnal.

Having considered the purpose of accreditation, a next reasonable questicn
relates to the flexibllity of the ectandaxzds, used in the accrediting process,
to meet gpecial institutional and social needs.

Once again the introduction to the Standards responds as follows:

Responsible experimentation and immnovation are essential to

improvement of teacher education ~rograms. A deliberate attempt

has been made in these standards to encourage individuality,

iragination, and innovation in institutional planning. An

institution must of course assume responsibiligg for the quality

of all its programe, regular and experimental.

A final question concerns examples of useful innovatilons within the nrew
standards to meet today's understandings and professional concerns. -Two
innovations are of particular concern. TFirst is student participation in
vrogram evaluation and development. The standard read "The institution has
respresentative student participation im the evaluation and development of iis
teacher oducation programs." And the discussion of this standard states in
part: "Through student organlzations, through joint student-faculty groups
and/or through membership on Ffaculty committees they have clear channels and
fraquent opportunities to exprese theilr views with the assurance that thely
proposals will influence the development of the teacher educatlon programs

offared by the institution,® 14




A second inpovation is concerned with evaluation of the product ox gradusafe
of the particular program,
The standard ralated tc this innovation statas:

The institution conducts a well defined plan for evaluating the
teachers Lt prepares,

And a portion of the discussion related to this standard states:

The ultimate critenion for judging a teacher education program
is whether it produces competent graduates who enter the
profession and perform effectively...The institutilon evaluates
the teachars it produces at two eritical points: when they
complete their programs as students and after they enter the
teaching professlon.

It 1s recognized that the means now available for making such
evalugtions are not fully adequate. Nevertheless the standard
aspumes that an institution evaluates the teachers it prepares
with the best means now available, and that it attemgts to
davelop improved means for making such evaluations, l”

Two activities related to this standard deserve mention here. First is
the discussion paper, presented by Asahal Woodruf before the AACTE meeting in

Febiuary 1968 titled Accreditation by Evelustion of the Product: What it

Means for Teacher Education Prqgrams.16 This paper attempts in a scholarly way

to consider the problem of product evaluation. The paper is available through
AACTE Offices {n Weshington, D.C.

The sacond activity recently instituted by AOTE "requests the ERIC Clearings
house on Teacher Rducation to commission an annotated bibliography on means of
aséeﬁsing programeé of teachew educa&ion in terms of the evaluation of the
product, as requlired by the NCATE standards. This bibliography evantually is
to be made avallable to AOTE organizatilone for distxibution to members. . " 17

© The £inal innovation within the Standards, to be considered hers, la one

referred to earlier in this presentation. It is emphasized agaln to serve as
a basie for wecommendations made in the fimal section of this report. The in-

novation 18 concerned with continual reexamination of the noew NCATE Standards

(already developed through at least four wmevieions) , the final one occurring




-

only after the draft was tested in a variety of types of colleges whevre teachey
education programs were to be evaluated, Reference to "Continuous Review of

NCATE Standards' in the introduction to the document vas referred to earlier.,

A pertinent segment of this sectlon 1s quoted below.

Responeibility for carrying on a gystematic program of evaluation
of standards...shall be allocated to the AACTE, The AACTE shall
ensure the participation of representatives £rom instiltutions,
organizations, and Ffiolds of study comcerned with teacher educa~
tion, and the Council, The AACTE shall receive and conslder recomw
mendations about exlsting or revised standards from lnstltutions
vhich prepare teachers and from ingtviduals and organizations
concerned with teacher education.l

The Role of AETS - Recommendations

The eatlier sections of this presentation indicate that AETS already has
been sensitive to its rola in the evaluation of proéggﬁsnd@gégnad to prepatre
scienca teachers, The availeble Criteria ave indicative of tﬁ;;\§énai§§2§ty.
Also the author's article, "Hiding Dehind Course Titlea"lgrew out 0f a presenta-
~tion of an earlisy ALTS n@eﬁiﬁg¢  The concern for the vole ARTS and the Com-
mission for the Bducation of Teachers in Sciaence (CET8) could play in the
sclence education prégram evaluation process is exemplified by the attached
peper presented by Matthew Buucazoat the Dallas meating of ARTS one yea® ago.

In spite of the recency of the complsetion of 'i:h@ AFTS Criteria, the |
activities of the past years by AOTE and AACIE call for a reexamination of
the ALTS Criteris. The available Criteria have gotten AEIS "off the ground"
and can sefv@ as a point from which extensive vevision will take place, It
is rocommended that the Executive Committee of the Assoclation for the
Education of Teachers im Science appolint a standing committee to consider

appropriate means by which its present "Criteria for Evaluating the Professional

Component of Science Teacher Rducation'" be evaluated and vevised. It is recom-

mended further that the recommended "ABTS Committee on Evaluative Criteria"

e
#
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allow this report with its references, to influence greatly its thinking. And
finally, so that this Committee can most effectively meet 1ts objective, the
recommendation is made that the ALTS Nxecutive Board séek funds to. -

enable the Committee to function effectively., If these funds are lacking tha

recomnendation is made to dedicate the major portion of the reglonal and

‘sN‘Q"” . . 7 R
national meetings of AETS to the task of revising the critevia for science
21

teacher education programy,
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